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Introduction
Family legend hasit that over 75 years ago in therurd South asmy great, great, great aunt Helen Victoria (named for the
queen) lay on her deathbed, the minister began to inquire about the readiness of her soul for the afterlife. When queried,
my aunt stiopped all conversation by replying to him “Get away fromhere. | amasgoodas| angoingto get.” Too often
we find ourselves lying on the deathbed of a failed reform effort and passit off in much the same manner. Wefail to
understand the change process. Wefail to redlize the sheer human effort required for successin educationa reform. We
fal to understand that those affective aspects of change are critical to the success of reform in art education.
The Need for Reform
When the South Carolina Basc Art Slls Poster (South Carolina Department of Education, 1985) and Beyond Creating: The
Placefor Artin America's Schools(Getty Center for Education through theArts, 1985) wererdeasad, | fet that my day asared
educaor had finally arrived. Asasaecond-year teacher, my enthusasm for amethodol ogy that | thought would make my subject
areaaviable part of the school curriculum overcame my inexperience and naiveté about reform movementsin education. As
Barkan (1955, 1962), Eisner (1972, 1979, 1988) and others noted, art education needed a structure to become an academic
discipline. Poor teaching methods, dependency on the expressvefactors, and lack of sequencing and assessment techniques
had hampered the esablishment of art aspart of the curriculum (Eisner, 1988). | feltthat limitation asan art teacher and wanted
to contributetoabetter instructiond mode . Over thenextfifteenyears, | planned and plottedwith othersof likemindtoimprove
the status of art education in my schoal, digtrict, and gate. In retrospect, | found mysdf inthe middle of areform effort thet,
though segpedinvision at the outset, |ost meaning astheimplementation processevolved. Many of thesametypesof problems
cited by Eisnerin 1988 exist today. For reform effortsto succeed, art educatorshaveto be avare of what needsto change, how
to make the change, how to sustain the change, and how the change will affect us as participantsin the process Otherwise,
without an understanding of the change processand how to make it work for us, we will be adopting Aunt Heen' s philosophy
andbeonly “asgood aswearegoingto get.”
Reforms We Need and How to Embrace Them
My recent observationsasachangeagent, participant, and ressarcher inasmall rural Southern school districtin South Carolina
have confirmed the need for improvements in the aress of instruction, professiond development, assessment, and teacher
support (Gunter, 2000). For discipline-based art education (DBAE) and dl its many modified forms, induding the National
Misual ArtsSandards, (Nationa Art Education Associaion, 1994), towork, teachersmust betrainedin al aspectsof aesthetics,
art production, art history, and art criticism. Teacher education programs, teecher indtitutes, and recertification programsneed to
be designed to addressteacher inadequiaciesin the components of state and local frameworksfor art curriculum.

Although South Carolina pioneered efforts in art teacher institutes, more art specialists need to be involved in
continuous professiona development for qudity instruction to become systemic. Concerns about curriculum content,
instruction, and assessment can be dl addressed through appropriate professional development. However, training in
thetheory may not necessarily mean training in the practice, particularly for new teachers.

Asthefirg gateto mandate el ementary art ingtructionin 1977, South Carolina phesed in art education opportunitiesat dl
gradelevesby 1984. Teacherscompletingtheir art educati on degreestoday have not known of atimewithout art in the schools.
Thoseenteringthe profession arenot versedin thehistoricd effortsof stateand locd reformersfor art education. Young teechers
need to develop a sense of the higtorical and become aware of the hard-fought battle to place art in the schools. Art teacher
inductionthrough profess ond deve opment and strong mentoring programsisneeded for our changestobecomeintitutionaized
and to empower young teachers to create meaning as art educators and make the reform effort hisor her own.

Student, teacher, and program assessment is critica to the next phase of art education reform. These efforts are
perhapsthe most controversial and most difficult to embrace. The National Assessment of Educational Progress (NAEP)
artstest report rel eased by the National Center for Educational Statisticsin 1999 rai sed many concernsabout the structure,
use, and vaue of artstesting. However, according to Day (1998), NAEP has provided aframework for art assessment
and asystem to assess art on alarge scale, promote art as an integrd part of the curriculum, promote national standards
for art education, and advocate for the need for art instruction. Fullan and Miles (1992) note that so often changefails
because of faulty maps. Art educators need to embrace assessment for our students, ourselves as practitioners, and our
programs to determine our strengths and weaknesses in order to provide an un-faulty map of change for the real art
educational landscape or thereal problems at hand.



Itistheareaof teacher support wherel have noted the most need for reform or attention in art education. Thestructuresfor art teecher support are
key to curriculum development, ingtructional improvement, teacher induction, teecher empowerment and retention, and sustaining the change effort.
Teacher support encompassesarange of physical and emotiona structuresthat include guided and salf-directed professiond deve opment, advocacy,
consultants, adequate funding for programs, and grantsto fund curricular innovations. One possible solution to these problems can involve the use of
art coordinatorsin the reform efforts at the local and regional level, to bring about and help sustain change. With decentralization, downsizing, and
retirement, art coordinator positions have been disappearing in South Carolinaat atimethey are most needed intermsof helping sustain reform. The
dissppearance of the podtion of art coordinator in the rurd district | sudied brought about increased isolation, increased stress over workloads, and a
generd sense of despair to dl art teechers in the study. An art coordinator can provide hep in forming partnerships with arts organizations and
community businessesand agenciesto promote art education and provide professiond development opportunities.

How Change Can Affect Us

As art educators active in the reform movement, we marveled at the potential for success for DBAE. Success as we defined it involved

acceptance of art by the academic community as alegitimate branch of learning. | think back to the advancesin the use of perspectiveduring

the Renaissance. Art was elevated from acraft to aprofessiona subject because arationa “ system” could be ascribed to it that required kil
and mathematica prowess. The artistic skill of perspective drawing and the quest for legitimacy took over the lives of artists such as Paulo

Uccello and Piero DellaFrancesca. Art educators are still trying to legitimize art today and the process has become exhausting. Concerning

this Fullan (1997) noted: “Despite the consistency and specificity of research findings on the impact of collaborative work cultures and

professiona learning communities, we do not seem to be gaining ground on educational reform. Understanding these successes as charged
with emotion and hope infuses them with more meaning, and may make them more memorable and attractive’ (p. 227). He aso notes two
problems with change efforts that are often overlooked but not without effect on the reform movement: “1) the growing and deepening

aienation among teachers; and 2) the balkanization and burnout of passionate reform-minded teachers’ (p. 217).

The human effort needed to try to implement a DBAE curriculum turned passion into dispassion for the art teachersin my small rural
Southern district. Asveteran teachers, wewere at odds with asystem and power structurethat had let us down in our teaching efforts because
of alossof acoordinator, increased workloads, and inadequate funding. The hope that we had in the early days of our careers had wilted. In
our zeal we became abakanized subculture and accepted no resistance or questioning of our methods or madness. Wethen fell prey to “burn-
out.” New teachersto the system were running agreater risk of being alienated from acurriculum that was designed to liberate and empower
them. The lack of training in theory and practice and the lack of historical reference to state and local art educational development had left
them to try to implement a curriculum that in their minds had little or no meaning.

How to Sustain Change

Strategies are needed to support art curricular change and provide for growth in students and teachers dike. Some tactics for promoting

mesaningful reform include these:

« Unite and fight for the support structures that we need to achieve substantive, not symbolic reform. These support structures including

professiona development, adequate funding, and coordination of services and efforts by a qualified coordinator.

 Lobby for the professiond development that art educators need to improve curriculum and instruction thereby impacting student learning.

Art educators need knowledge of assessment techniques, curriculum integration, and framework content including art history, art criticism,

and aesthetics.

« Expand the arts reform community to include parents, community members, arts organizations, businesses, and industry to counteract

isolation, dienation, and bakanization. Aboveall dse, embrace individuads and organizations with different ideas and strengthsto promote

diversity, cooperation, collaboration, and interaction.

« Invent speciad support structures or mentoring programs for beginning or new teachers to provide them with a historica connection to the

curriculum and its development and implementation. Demonstrate how the theory can be put into practice and offer beginning or new

teachers the opportunity to construct and expand the meaning of the curriculum.

What dl thismeansfor art education isthat as art educators we haveto stop saying “We are asgood asweare going to get” and moveon
to the next level—clear evauation of our reform efforts and the cultivation of the more affective properties of changeto counteract dienation,
isolation, and burn-out. This perspective can invigorate the change process and serve to humanize curricular reform efforts. As Fullan and
Miles (1992) noted “Being knowledgesble about the change process may be both the best defense and the best offense we have in achieving
substantial educationd reform” (p. 752).
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